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Pupil premium strategy statement 2022-23 

This statement details our school’s use of pupil premium (and recovery premium for the 
2022 to 2023 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Westbury Church of England Junior School 

Number of pupils in school  261 

Proportion (%) of pupil premium 
eligible pupils 

37% 

Academic year/years that our current 
pupil premium strategy plan covers (3 
year plans are recommended) 

Year 2 of 3 

2021/22 – 2024/25 

Date this statement was published Reviewed and updated December 2022 

First published December 2021  

Date on which it will be reviewed July 2023 

Statement authorised by Hannah Duffy 

Acting Head Teacher 

Pupil premium lead Eleanor Flynn 

Senior Teacher 

Governor / Trustee lead Brian Osborne 

Disadvantaged Learner Governor 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £142,150 

Recovery premium funding allocation this academic year £12,470 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£154,620 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges they 

face, make good progress and achieve high attainment across all subject areas. The 

focus of our pupil premium strategy is to ‘level the playing field’ and to ensure that all 

disadvantaged pupils achieve the very best possible academic progress and outcomes, 

including progress for those who are already high attainers. 

We will consider the challenges faced by vulnerable pupils, such as those who have a 

social worker and young carers. The activity we have outlined in this statement is also 

intended to support their needs, regardless of whether they are disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest impact 

on closing the disadvantage attainment gap and at the same time will benefit the non-

disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is 

the intention that non-disadvantaged pupils’ attainment will be sustained and improved 

alongside progress for their disadvantaged peers. 

The approaches detailed in this strategy are all evidence-based and will be regularly 

reviewed and modified as necessary following our termly pupil progress meetings. 

The methods we have adopted complement each other and are based on the ‘whole 

child’ as such, in addition to their academic progress, we also want to ensure that all our 

children are emotionally and socially secure. To ensure they are effective we will: 

 ensure disadvantaged pupils are challenged in the work that they’re set 

 act early, to intervene at the point need is identified 

 adopt a whole school approach in which all staff take responsibility for 
disadvantaged pupils’ outcomes and raise expectations of what they can achieve 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 

 

Assessments, observations, and discussions with pupils suggest 
disadvantaged pupils have difficulties with phonics. Based on year 3 
initial assessments (2022-23) 46% of disadvantaged pupils failed their 
phonics screening. This negatively impacts their development as 
readers. 

2 Our assessments and observations indicate that the education and well-
being of many of our disadvantaged pupils have been impacted by par-
tial school closures to a greater extent than for other pupils. These find-
ings are supported by national studies.  

This has resulted in significant knowledge gaps across the curriculum 
leading to pupils falling further behind age-related expectations, 
especially in our current year 5 and year 6 classes. 

3 Our assessments and observations indicate that our disadvantaged 
learners have poor knowledge and retention of times tables across the 
school but especially in lower KS2.  The average score of a disadvan-
taged learner on the multiplication check is significantly less than their 
non-disadvantaged peers.  

4 Our assessments (including pupil voice), observations and discussions 
with pupils and families have identified social and emotional issues for 
many pupils, notably due to a lack of enrichment opportunities during 
school closure. These challenges particularly affect disadvantaged pu-
pils, including their attainment. 

Teacher referrals for support have markedly increased post pandemic. 
53 pupils (22 of whom are disadvantaged) are currently having or 
awaiting additional support with social and emotional needs.  

5 Our records, observations and discussions indicate that the behaviour 
of our disadvantaged children more challenging than that of our non-
disadvantaged children. 

So far this academic year only 10% of our prefects are disadvantaged 
learners. 

Last academic year, 50% of the children who were on a behaviour 
report were disadvantaged learners. 

6 Our attendance data over the last 3 academic years indicates that at-
tendance among disadvantaged pupils has been between 1 – 4 % lower 
than for non-disadvantaged pupils. 

7-12% of disadvantaged pupils have been ‘persistently absent’ 
compared to 6-7% of their peers during that period. Our assessments 
and observations indicate that absenteeism is negatively impacting 
disadvantaged pupils’ progress. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended 
outcome 

Success criteria 

Improved 
reading 
attainment 
among 
disadvantaged 
pupils.  

KS2 reading outcomes in 2024/25 show that the gap between the 
percentage of non-disadvantaged and disadvantaged learners 
achieving the expected standard is no greater than 2% 

In the preceding academic years we expect to see the gap narrowing 
by 0.5% per year so that we successfully meet our 2024-25 target. 

Improved maths 
attainment for 
disadvantaged 
pupils at the end 
of KS2.  

KS2 maths outcomes in 2024/25 show that the gap between the 
percentage of non-disadvantaged and disadvantaged learners 
achieving the expected standard is no greater than 2% 

In the preceding academic years we expect to see the gap narrowing 
by 0.5% per year so that we successfully meet our 2024-25 target. 

Multiplication times table check results in 2024/25 show that there is no 
significant gap between our disadvantaged and non-disadvantaged 
pupils performance.  (Pending further data and information from D of E 
on The Multiplication Check 2021-22 will be the first year completing 
this) 

 

To achieve and 
sustain 
improved 
wellbeing for all 
pupils in our 
school, 
particularly our 
disadvantaged 
pupils. 

Sustained high levels of wellbeing from 2024/25 demonstrated by: 

 qualitative data from pupil voice, pupil and parent surveys and 
teacher observations  

 a significant increase in participation in enrichment activities, 
particularly among disadvantaged pupils  

In the preceding academic years we will strive for levels of wellbeing to 
be high and for there to be a year on year increase in DL attending 
enrichment activities. 

To achieve and 
sustain 
improved 
attendance for 
all pupils, 
particularly our 
disadvantaged 
pupils. 

Sustained high attendance from 2024/25 demonstrated by: 

 the overall absence rate for all pupils being no more than 3%, and 
the attendance gap between disadvantaged pupils and their non-
disadvantaged peers being reduced no greater than 1% 

 the percentage of all pupils who are persistently absent being below 
6% and the figure among disadvantaged pupils being no more than 
2% lower than their peers. 

 

We aim for the overall absence rate to be in line with the national 
absence rate. 

To achieve and 
sustain 
improved 
behaviour for all 

Improved behaviour by 2024/25 demonstrated by: 

 50% of our prefects being non-disadvantaged children 
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pupils, 
particularly our 
disadvantaged 
pupils. 

 20% reduction in the number of all children being on report and 
that the proportion being disadvantaged or non-disadvantaged 
should be the same. 

In the preceding academic years, we expect to be making significant 
progress towards our 2024/25 targets. 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £126,420 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Purchase of a DfE 
validated 
Systematic 
Synthetic Phonics 
programme to 
secure stronger 
phonics teaching for 
all pupils.  Plus, all 
necessary training 
for all staff. 

 

Purchase of new 
reading books that 
match phonics 
scheme/ teaching 
and investment in 
quality books 
reading books for 
all classrooms. 

  

Phonics approaches have a strong 
evidence base that indicates a positive 
impact on the accuracy of word reading 
(though not necessarily comprehension), 
particularly for disadvantaged pupils:  

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

 

Sounds Write 

1 and 2  

Continue to work in 
partnership with the 
Mental Health 
Support Team 
provided by Oxford 
Health NHS 
Foundation Trust 

Deliver further CPD 
to teachers and 
support staff. 

There is extensive evidence associating 
childhood social and emotional skills with 
improved outcomes at school and in later 
life (e.g., improved academic performance, 
attitudes, behaviour and relationships with 
peers): 

 

Social and Emotional Learning-EEF 

 

SEL Guidance 

4 

https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://www.sounds-write.co.uk/?gclid=Cj0KCQiAzMGNBhCyARIsANpUkzN8KpaYmb3h-hNGw_vIdJ6Ze0f7JKYDGdxcJv7t9lecYJHbSPglJHQaAufAEALw_wcB
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
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Oxford Health 

 

White Rose Maths 
adopted and 
implemented across 
the school. 

Maths Calculation 
Policy to be 
adopted following 
CPA (Concrete 
Pictorial Abstract) 
Approach. 

 

White Rose Maths 

 

 

Enhancement of our 
maths teaching and 
curriculum planning 
in line with DfE and 
EEF guidance. 

 

White Rose Maths is influenced, inspired 
and informed by the work of leading maths 
researchers and practitioners across the 
world. 

 

Since we adopted White Rose maths in 
school our maths SATs results improved 
significantly – we have 3 years of data in 
support of this. 

 

The EEF guidance is based on a range of 
the best available evidence:  

 

EEF Maths Improving Maths KS2 and 3 

2 and 3 

Key staff to attend 
Multiplication Check 
CPD with the local 
authority. 

Strategic plan for 
teaching and 
practising times 
tables. 

The LA approach to the teaching and 
practising of times tables is based on sys-
tematic programme to secure table 
knowledge. 

This is an approach that has been 
adopted based on Wiltshire LA recom-
mendation – because it is a very new 
method there is currently little evidence of 
its effectiveness. 

 

3 

Employ an extra 
teacher to reduce 
class sizes to 
ensure quality first 
teaching for all 
children 

 

Employ additional 
Teaching Assistants 
to add to add value 
to quality first 
teaching.  

EEF Reducing Class Sizes 

 

As a school, we have had a longstanding 
commitment to maintaining smaller class 
sizes due to the needs of all our children.  
From our own experience, observations 
and evidence we maintain that this ap-
proach does improve outcomes for all chil-
dren both academically, socially and emo-
tionally.  It also has a positive impact on 
behaviour within classes. 

 

1, 2, 3, 4 and 5 

https://www.sounds-write.co.uk/?gclid=Cj0KCQiAzMGNBhCyARIsANpUkzN8KpaYmb3h-hNGw_vIdJ6Ze0f7JKYDGdxcJv7t9lecYJHbSPglJHQaAufAEALw_wcB
https://whiterosemaths.com/
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-sizehttps:/educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
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EEF Report on Use of TAs 

 

Our additional teaching assistants are 
used to add value to the quality first teach-
ing provided by our teachers but also to 
help all pupils develop their independent 
learning skills.  From our own experience, 
observations and evidence we maintain 
that this approach does improve outcomes 
for all children both academically, socially 
and emotionally.   

Enhancement of 
our teaching of 
writing through a 
programme of 
writing CPD for all 
staff based on The 
Writing Revolution.  

 

The Writing Revolution 

The Writing Revolution is an explicit set 
of evidence-based strategies for teach-
ing writing.  

2 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £14,800 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Additional phonics 
sessions targeted at 
disadvantaged 
pupils who require 
further phonics 
support. 

 

Sound Discovery 

 

Phonics approaches have a strong 
evidence base indicating a positive 
impact on pupils, particularly from 
disadvantaged backgrounds. Targeted 
phonics interventions have been shown 
to be more effective when delivered as 
regular sessions over a period up to 12 
weeks: 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

1 

Emotional Literacy 
Support sessions 
targeted at 
disadvantaged pupils 
who require social 
and emotional 
support delivered by 
fully trained advisors. 

 

ELSA 

Social and Emotional Learning-EEF 

 

SEL Guidance 

4 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://www.thewritingrevolution.org/
https://www.syntheticphonics.net/sound-dicovery.php
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://www.elsa-support.co.uk/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
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Play Therapy 
Sessions targeted at 
disadvantaged 
learners.   

 

 

Play Therapy  

 

Delivered by our specialist Play 
Therapist. 

4 

Maths Booster This is a targeted intervention designed 
by our Maths SL and delivered by a 
highly trained TA. 

 

We have solid evidence that this has a 
positive impact on attainment, progress 
and confidence in maths 

2 and 3 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £13,400 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Whole staff 
training on 
behaviour 
management 
and anti-
bullying 
approaches 
with the aim of 
developing 
our school 
ethos and 
improving 
behaviour 
across school. 

Both targeted interventions and universal 
approaches can have positive overall effects: 

Behaviour interventions | EEF 
(educationendowmentfoundation.org.uk) 

5 

Embedding 
principles of 
good practice 
set out in the 
DfE’s 
Improving 
School 
Attendance 
advice. 

This will 
involve 
training and 
release time 

The DfE guidance has been informed by 
engagement with schools that have significantly 
reduced levels of absence and persistent 
absence.  

6 

https://cdn.ymaws.com/www.a4pt.org/resource/resmgr/about_apt/apt_evidence_based_statement.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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for staff to 
develop and 
implement 
new 
procedures. 

Reinstate our 
Forest School 
programme 
giving priority 
to 
disadvantaged 
learners and 
to train 
additional 
staff. 

 

Forest School 

Forest Schools Impact on Young People 

 

Outdoor Adventure Learning  

4 

Contingency 
fund for acute 
issues. 

 

Based on our experiences and those of similar 
schools to ours, we have identified a need to set 
a small amount of funding aside to respond 
quickly to needs that have not yet been 
identified. 

 

Provide 
additional 
books and 
writing 
materials for 
home. 

Evidence we have collected (pupil voice) 
suggests that our disadvantaged learners do not 
have access to reading material or stationary at 
home to enable them to complete homework. 

5 

Provide an 
after school 
club to enable 
more 
disadvantaged 
children to 
gain their 
prefects 
badges. 

Based on our observations, discussions and 
knowledge of our disadvantaged learners we 
have identified lack of parental support at home, 
with homework, as a barrier to disadvantaged 
children receiving her prefect badge.  

4 and 5 

 

https://forestschoolassociation.org/what-is-forest-school/
https://www.forestresearch.gov.uk/research/forest-schools-impact-on-young-children-in-england-and-wales/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 

academic year.  

Impact is measured by looking at our key challenges and to what extent our selected 
activities have achieved our desired outcomes. 
We look at active ingredients and their impact on our pupils when evaluating success. 
We look at four strands when considering the impact our strategy has had on the progress 

and outcomes of our disadvantaged pupils.  

1. Culture and ethos changes: staff acquisition of new knowledge and expertise 
2. Implementation evaluation: staff use of new knowledge and expertise  
3. Implementation evaluation: organisational support  
4. Impact on pupils as learners (academic, social and emotional)  

 

1. Reading and Phonics 

In autumn 2021, we made the decision to invest in the Sounds Write phonics scheme and 
the associate resources.  We have undertaken both external and internal phonics training.  
So far, all year 3 staff and 3 members of the year 4 team have attended a 4 day Sounds 
Write.  In addition to this, the Sounds Write process has been shared with all other staff 
through internal CPD.  As a result of this staff have much improved subject knowledge.  It 
is our intention to have all staff trained by the end of next academic year.  To support the 
delivery of Sounds Write we have grouped the children by ability.  Our school timetable 
was changed so that children could receive 20mins of phonics daily (for reading or 
spellings dependant on need) and have 40 mins of further reading support 3 times a week. 
All 3 year 3 classes and one of the year 4 classes are following the Sounds Write 
programme for reading and spellings. Keep Up phonics sessions are also delivered daily 
for those children identified as needing further support. 

SAT results from this academic year show that ‘SEN and Disadvantaged Learners’, 
(traditionally, a low attaining group) made excellent (significantly above expected) progress 
in reading since year 5, reflecting a targeted approach. In Year 5, disadvantaged learners 
and non-disadvantaged learners made the same progress (above expected). In Year 4, 
disadvantaged learners made more progress than the non-disadvantaged learners. In Year 
3, disadvantaged learners made expected progress in reading.  90% of disadvantaged 
learners passed their phonics screening at the end of year 3.  However, whilst early 
indicators are encouraging, this improvement needs to be further embedded and all staff 
need to have completed the Sounds Write training. 

2. Wellbeing 

Wellbeing has been identified as a huge area for development.  We have identified a 
Mental Health Lead within school to further support wellbeing within school. Much of this 
academic year has been spent securing additional support through the Mental Health 
Support Team.  During 2022-23, the MHST will be completing a Mental health and 
Wellbeing Audit with all stake holders (parents, children, governors, staff).  This will be 
used to identify areas of need within those groups and the MHST will then advise and 
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support the school to address these needs. The team will also be supporting group and 
individual sessions for children and parents with identified need.  They are also able to 
support on a class level.   

 

3. Maths 

A series of maths CPD sessions on Whiterose maths were delivered to teachers during 
staff meetings.  Three key members of staff went on further training for the Wiltshire 
approach to times tables.  The school has fully adopted this approach in years 3 and 4 with 
an adapted version being rolled out in year 5 and 6 next academic year.  As a result, we 
have a far more targeted approach to times tables.  All adults and children are clear when 
and which times tables are being taught and learned. Our baseline for disadvantaged 
learners in the Multiplication Times Table check at the start of the academic year was 5/25 
at the end of the year it had risen to 16/25 (with 17.5/25 for their non-disadvantaged 
peers). 

All year 6 children accessed maths booster sessions ahead of their end of year SAT’s. 

In year 6, 'SEN AND Disadvantaged Learners' (traditionally, a low-attaining group) made 
excellent progress in Maths since Y5, reflecting a targeted approach. 48% of 
disadvantaged learners made expected progress in maths compared to 69% of non-
disadvantaged learners. 

Maths has been identified as an area for improvement.  During the summer term of 2021-
22, the decision was made to move away from our traditional way of setting children based 
on their ability to mixed ability peer group classes.  To further support this in 2022-23 the 
school (lead by two lead teachers) will take part in a Maths Hub Project. 

 

4. Social and Emotional 

Approximately 20% of the school have accessed Social and Emotional interventions during 
the last academic year through: ELSA groups, Social Skills groups and Play Therapy. 
Systems have been put in place to better support communication between those staff 
delivering interventions and class teachers.  All staff have been trained how to use the 
intervention log.  Three key staff that deliver the schools Social and Emotional 
interventions have had ELSA supervision with an Educational Psychologist.  Whilst 
outcomes are qualitative, barriers to learning have been lowered and children are more 
able to access learning and have developed stronger emotional and relational resilience. 

 

5. Behaviour 

Whole school behavior training was held during INSET to support all staff to manage 
children’s behavior both within and outside the classroom. Training was given to staff 
about how to support disadvantaged learners with their homework thus ensuring that 
children had an equal opportunity to gain their prefect badges.  A disadvantaged learner 
homework club was set up – at the end of the academic year 45% of disadvantaged 
learners had gained their prefect badge (at the start of the year this was just 25%). There 
has been a reduction in the number of disadvantaged learners being on school report.  At 
the end of the academic year, 50% of the children who had been on report were 
disadvantaged learners (this was previously 60%). 

Whilst we have made some improvements, we recognize that there is still much work to do 
and are planning to have a major review of our Behaviour Policy and set up a program of 
training for 2022-23 including de-escalation training. 
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6. Attendance 

 

Attendance by Group 2021-22 % Attend 

Totals 92.1 

DL Children 91.89 

Non DL Children 92.31 

The school, through existing processes and further developments now has a wide range of 
strategies that are used to target attendance.  Attendance monitoring is allowing the school 
to respond to issues in a timely fashion and a personalized approach is ensuring that the 
support offered to specific children and their families is bespoke. 

Attendance data for disadvantaged children has improved and this is now broadly in line 
with their non-disadvantaged peers.  However, we recognize that an absence of 8% still 
requires greater improvement across all groups of children.  We recognize that a personal 
approach is key and will continue to carefully design attendance strategies around this 
principle. 

 

Externally provided programmes 

Programme Provider 
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